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ABSTRACT 

The aim of this study was to determine the views of primary school teachers who 
gave language courses (mother tongue and foreign language) at the primary 
school level, about the use of information technologies, digital story preparation, 
and its use in lessons in the language teaching process. In the study, the 
phenomenology design, one of the qualitative research methods, was used. The 
participants were primary school teachers and English teachers who took part in 
the Digital Story Preparation training given within the scope of the European 
Union Comenius Regio. Among the 30 teachers who joined the training, 14 
voluntarily participated in the study. At the end of the training, a written form 
prepared to consult the written views of the teachers was used as a data 
collection tool in the study. According to the research results, the teachers had 
positive attitudes and thoughts about the use of information technologies in the 
language teaching process and used them in the preparation, teaching-learning 
process, and evaluation stages of their lessons. However, their tendency to use 
ready-made e-learning content was found to be high. In addition, it was concluded 
that the practice-based Digital Story Preparation training they attended was 
beneficial and that the training contributed positively to their own professional 
development as well as to their thoughts and attitudes regarding technology 
integration into education. 
  

Keywords:  Information technologies, digital stories, Turkish language 
teaching, mother language teaching, foreign language teaching 

 

INTRODUCTION 

In recent years, technology has been one of the most important areas that has affected, changed, and 
transformed individual and social life most. It not only affected the functioning and mechanisms in different 
areas of life but also transformed almost all relevant stakeholders in various aspects. In this respect, 
education processes and internal and external stakeholders were heavily affected as well. Technology is seen 
as an indispensable part of life, even as a need, especially for the generation that was born and grew up in 
the period when technology started to be intensely used. As this situation changes the educational 
characteristics of students, who are the most important stakeholders in education, parallel transformation 
and change in teaching-learning processes are necessary. Today, the new generation’s competence in using 
the relevant technologies is more developed than that of their parents and teachers (Sylvester & Greenidge, 
2009), which makes it compulsory to accelerate the necessary transformation and change. Good-quality 
development of teachers, who are practitioners of educational processes, is an important area of need due 
to the related reasons. It is important that teachers, who spend one-on-one time with students, who plan, 
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implement, and evaluate the teaching-learning processes, who are aware of their needs, and who direct 
students to useful areas with their power to explore developmental and potential areas, be equipped in 
terms of relevant qualifications and competence (Göçen, Eral, & Bücük, 2020).  

Effective use of technology in mother tongue teaching lessons, which are the basis of life and other 
academic lessons, and in foreign language lessons that will open the person to the wider world can be seen 
as one of the elements for increasing the success and quality of these lessons. The reason is that e-learning 
contents developed in line with technology make learning easier, faster, and more permanent on the basis 
of pedagogical knowledge, learning theories, and teaching principles (Alassaf, 2014). In the most basic sense, 
technology played a role in increasing the attitudes, motivation, and attention levels of students by bringing 
multiple inputs into the learning process; in other words, it brought together multiple stimuli and content 
(Akın & Çeçen, 2015), making it the main learning resource of the growing generations in the current era. So, 
it is important to make education processes based on multiple sources, methods, and contents by removing 
them from uniformity and by diversifying and enriching learning resources in learning environments. 

Digital Stories and Their Use in Education 

One of the relevant types of e-learning content is digital stories. Its application became widespread in 
the fields of education, advertising, information, and commerce. Digital story can be defined as a short video-
narrative created by combining recorded audio, still or moving images, and music or other sounds with 
traditional storytelling (Rule, 2010). In another saying, a digital story includes elements such as image(s), 
audio narration, music, dimension, and perspective in terms of technique, while with respect to content, it 
includes the story and/or scenario elements as well as the stages of consistent gathering and revision these 
elements and the production of the digital story. In this way, the digital story presents a structure that appeals 
to some technological skills on the one hand and all sensory organs (LaFrance & Blizzard, 2013) and all 
language skills on the other (Collier, 2013; Peterson-Karlan, 2011). Hathorn (2005) describes the digital story 
as a program innovation that combines communication, language and literacy skills with technology. At the 
same time, it supports the active participation of teachers and students in the process as well as having the 
potential to enrich student-centered and active learning activities (Barrett, 2006; Dockter, Haug, & Lewis, 
2010; Sarıtepeci & Çakır, 2017). 

There are many ways and methods to prepare a digital story. The fact that, especially with the 
widespread use of smart phones and tablet computers, the process of combining the function of taking 
photos and videos with other multimedia components can be done easily and at low cost, facilitates the 
effective inclusion of digital stories in the teaching-learning process, together with the creative and 
innovative skills of the individual (Smeda, Dakich & Sharda, 2014; LaFrance & Blizzard, 2013). At the same 
time, many software, programs and applications have been developed. Most are easy-to-use software with 
ready-made templates. Therefore, it is possible for teachers and students to prepare digital stories in the 
form of instructional/informative content, storytelling, projects or assignments for different lessons. 

In the literature, there are various studies on the use of digital stories in educational processes. These 
studies show that the use of digital stories contributes to the teaching-learning process and stakeholders in 
different respects. Smeda, Dakich, and Sharda (2014) state that digital stories are helpful in creating a 
constructivist e-learning environment for teachers, while Ulu (2021) points to the use of digital storytelling 
in various fields in Turkey. When the related studies are examined, it is seen that digital stories are used in 
different courses and grade levels. In this regard, according to the opinions of teachers and students, digital 
stories can be used within the scope of courses such as Science and Technology (Uslupehlivan, Erden, & 
Cebesoy, 2017), Mathematics (Büyükkarcı & Müldür, 2022), Physics (Kahraman, 2013), Social studies (Kirikci, 
Cigerci, & Arikan, 2020; Sarıtepeci, 2017; Şeker-Sezginsoy, 2016) as well as in various other courses 
(Karakoyun, 2014). At the same time, it is seen that it contributes to the development of various skills such 
21st century literacy skills, various thinking skills, creativity, problem solving and technology literacy (Barrett, 
2006; Ohler, 2008; Hung, Hwang & Huang, 2012; Robin, 2016; Sarıtepeci, 2017; Şeker-Sezginsoy, 2016). 
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Digital stories support the teaching-learning process as well as cognitive and affective processes such 
as academic success, learning, a positive attitude, active participation, attention, motivation, permanent 
learning, making the lesson fun, developing a positive attitude, and reflecting what has been learned (Barrett, 
2006; Dakich, 2008; Yang & Wu, 2012; Baki and Feyzioğlu, 2017a). In addition, there are studies in which 
digital stories are used in mother tongue and foreign language teaching. Studies show that it develops basic 
language skills in both fields (Dupain & Maguire, 2005; Meadows, 2003). Moreover, there are several other 
studies showing that besides developing language skills (Girmen & Kaya, 2019; Nassim, 2018; Wu & Chen, 
2020; Yang & Wu, 2012), it helps develop listening (Cigerci & Gultekin, 2017; Sandaran & Kia, 2013); speaking 
(Demirer, 2013; Wijayanti, 2020; Nair & Yunus, 2021); reading (Alshaye, 2021); writing (Girmen, Özkanal & 
Dayan, 2019; Dola & Aydın, 2020; Xu, Park & Baek, 2011); and visual literacy (Churchill, et al. , 2008). 

Purpose of the study 

It could be stated that the contents, multimedia elements and digital stories prepared with the help of 
information technologies have an effective area of use for language lessons (mother language and foreign 
language), which are based on skills and interaction. With the help of technology, teachers can present their 
own teaching content or texts to students, and students can present their own writings, projects, and 
expressions to the teacher. In this way, students' technology literacy develops, while teachers have the 
opportunity to develop their own skills. In this respect, desired results can be achieved when information 
technologies are properly integrated into education processes (Öztürk & Gökdaş, 2020). Therefore, it could 
be stated that teachers, who are the implementers of education, have the potential to increase the quality 
of language lessons by preparing content suitable for the characteristics, learning styles, and paces of their 
students and by using it in the classroom.  

When the literature is examined, it is seen that many studies focused on researching the effect of 
digital stories prepared by researchers and determining the situation of their success, attitude, etc. In 
addition, there are studies for teachers and pre-service teachers. Anılan, Berber & Anılan (2018), 
Uslupehlivan, Kurtoğlu Erden & Cebesoy (2017), Büyükkarcı & Müldür (2022) and Kocaman-Karoglu (2016) 
conducted studies on pre-service teachers' experiences of preparing digital stories and developing these 
skills. However, it is noteworthy that there are few studies aimed at improving the digital story preparation 
skills of teachers and instructors who are practitioners. Dogan & Robin (2008), Dogan & Robin (2009), Dogan 
(2012), and Yuksel-Arslan, Yildirim, & Robin (2016) examined teachers' digital story preparation processes. In 
this context, it is seen that there are few studies on teachers' digital story preparation skills. Accordingly, the 
aim of this study was to determine the opinions of primary school teachers, taught gave mother tongue, and 
English teachers who taught foreign languages, at primary school level about the use of information 
technologies in the language teaching process and about the preparation of digital stories. For this purpose, 
answers were sought to the following questions: 

• What are the opinions of teachers participating in the digital story training about the use of 
information technologies in the language teaching process? 

• To what extent do teachers include information technologies in classroom practices? 
• What are the contributions of the digital story preparation training they attended to their 

professional lives? 
• What are the views of the teachers about the usability of digital stories in other courses? 

RESEARCH METHOD 

Research Model 

In this study, which aimed to determine the opinions of primary school and English teachers giving 
language classes in primary school about the use of information technologies in lessons and about the 
preparation of digital stories, the phenomenology design, one of qualitative research methods, was used. 
The phenomenology design focuses on the common meaning of experiences, perceptions, feelings, and 
thoughts experienced by different individuals about an event or a concept (Creswell, 2007). Within the scope 
of this study, the classroom teachers who taught their mother tongue, and the English teachers who gave 
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taught languages had, throughout their professional lives, not only experience in the usability of information 
technologies but also participated in the training for digital story preparation. Therefore, in this study, the 
phenomenology design was used, as the purpose was to reveal the parallel experiences and to determine 
how these experiences were perceived by different people. 

Participants 

The convenience sampling method, one of the purposeful sampling methods, was used to determine 
the participants. In this type of sampling, the researcher identifies a situation that is close and easy to access, 
and the cost of the research process is reduced as it becomes faster to access the study group (Patton, 2005; 
Yıldırım and Şimşek, 2008). Within the scope of FaMe-Fatih Meets Mediacompetence@Primary project 
numbered 2013-1-DE3-COM13-35845-2 carried out within the scope of European Union Comenius Regio, a 
five-day Digital Story Preparation training was given to the participants of the study. A total of 30 teachers 
from three different fields participated in this training. At the end of the training, a written form was given 
to identify the written opinions of the teachers. A total of 14 teachers —eight women, six men, nine primary 
school teachers, and five English teachers —who voluntarily filled in the relevant form —constituted the 
participants of this study. 

Collection of Data 

Within the scope of the related project, a 5-day Digital Story Preparation training was given to 30 
teachers. In this process, it was shown how to use the online platform "GoAnimate" (newly named VYOND) 
with the steps of preparing digital stories. The “GoAnimate” platform was preferred because it had templates 
for ready-made characters and environments for creating digital stories, allowed easily adding audio content 
such as audio-music, and made it easy to edit on issues such as size, perspective, placement of elements, and 
scene transitions. At the end of the training, they were asked to prepare a short digital story. Some sample 
images of the products are given in Appendix-1. 

After the training, a form was given to the teachers, and their opinions were collected in writing. The 
form was prepared by the researcher, and it was finalized after receiving feedback from two academicians 
who were experts in teaching Turkish and English. Accordingly, the teachers were asked for their opinions 
about the use of information technologies in language teaching lessons. Following this, they were asked 
about their ways of using information technologies in the preparation phase, teaching-learning process and 
evaluation stage of the courses. Lastly, they were asked to report their views about digital story preparation 
training and the usability of digital stories in lessons. 

Data Analysis  

The data obtained from the teachers' opinions were analyzed using the content analysis method. 
Content analysis is based on the processing of information that a particular message covers and carries 
(Bilgin, 2006). Content analysis includes accessing codes and categories after analyzing the data and making 
the necessary classifications. Accordingly, various codes and categories were reached by examining the 
teachers’ opinions collected in writing. 

Table 1. Participants 
Code  Gender Field Code Gender Field Code Gender Field 

T1 Female  English Language 
Teaching T6 Male Primary School 

Teaching T11 Male Primary School 
Teaching 

T2 Female Primary School 
Teaching T7 Female English Language 

Teaching T12 Female English Language 
Teaching 

T3 Male Primary School 
Teaching T8 Male Primary School 

Teaching T13 Female English Language 
Teaching 

T4 Female Primary School 
Teaching T9 Female English Language 

Teaching T14 Male Primary School 
Teaching 

T5 Male  Primary School 
Teaching T10 Female Primary School 

Teaching    
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Credibility and Transferability 

Various measures were taken by the researcher to ensure validity and reliability in this study (Table 2). 

Within the scope of the Credibility and Verifiability studies, expert opinions about the structured 
question form were taken. In addition, by using a written form, the participants were given the opportunity 
to review and check their answers, thus enabling them to confirm what they wrote. At the same time, the 
findings were supported with direct quotations, figures and product images, and the presentation of the 
findings was tried to be realized in the closest way to the reality. Moreover, details about the data collection 
process, tool, and analysis were given. In terms of reliability and transferability, the data were collected using 
an online form and backed up via cloud storage in order to prevent data loss. In the presentation of the 
findings, the teachers’ statements and the product images were given as they were. The researcher 
presented the codes and categories together with quotations to an academician who was an expert in 
teaching Turkish and asked that expert to examine whether there was consistency between the data. Next, 
the researcher made the necessary corrections according to the feedback given. In addition, ethical 
precautions were taken by using the code names rather than the real names of the participants. 

FINDINGS 

The data collected in the context of the questions directed to the teachers about the use of information 
technologies in language teaching (mother language and foreign language) and about digital story creation 
training were analyzed. The findings obtained are presented below. 

Use of information technologies in language teaching 

All of the teachers reported positive views about the use of information technologies in language 
teaching, calling it "effective, efficient, useful, and necessary". Voluntary participation in the relevant training 
also supports this attitude. The teachers found information technologies important in the language teaching 
process in terms of accelerating and facilitating learning and making it permanent; appealing to more than 
one sense; concretizing abstract concepts for primary school students; and providing students with 
opportunities for contents that enrich the language experiences of students by having them practice a lot 
(Figure 1).  

Table 2.  Credibility and Transferability Studies  

Credibility and Verifiability 

Getting expert opinion 
Direct quote 
Supporting with visuals 
Description of data collection tool and process 
Explaining the data analysis process 
Explaining the application processes of the participants  

Reliability and Transferability  
Preventing data loss by using an online form  
Presenting the findings in their natural form without comment  
Checking consistency between data  
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Sample teacher opinions were as follows:   

T5: When we use technology that exists in their lives in the classroom, students can find themselves in the 
classroom. 

T6: As the age range of primary school students is in the stage of concrete operations, they learn best by doing. 
Using information technologies can make abstract concepts more meaningful. 

T13: Using technology to teach language to students who use technology in all areas of their lives is very 
important and beneficial, both to attract their attention and to make permanent what they learn. 

T7: I think that the use of information technologies in language teaching is very necessary because visuals, stories, 
videos, etc., especially in younger age groups, are important for the permanence of learning.  

T3: In language teaching, visual and auditory tools are very important in terms of appealing to all sensory organs 
of teaching materials. 

T9: Technology has great importance, especially in foreign language teaching, because in order to develop foreign 
language skills, it is necessary to encounter that language frequently in daily life and to enrich life. The tool that 
can provide this anywhere anytime is available in information technologies. Students can establish 
communication using the target language at any time, improve their language skills, and do plenty of activities.  

When the opinions were examined, it was seen that the teachers believed information technologies 
could contribute to the lessons in various ways. The teachers pointed out that especially information 
technologies were suitable for the student structure and requirements of the age we lived in, while they had 
the idea that it would add diversity and richness to language teaching lessons. 

Use of information technologies in classroom practices 

Questions about the stages of "preparation", "teaching-learning process," and "evaluation" were used 
to reveal the teachers' use of information technologies in classroom practices. The findings obtained are 
presented in Figure 2.  

 

 

 

 

Figure 1. Opinions About the Use of Information Technologies in Language Teaching 
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 Preparation  

The teachers were asked how they made use of information technologies during the "preparation" 
phase of the lessons. Accordingly, the teachers reported that they benefited from information technologies 
in terms of “researching materials on the Internet, accessing ready-made e-learning contents, adapting them 
to their students, or preparing new ones, and accessing resources quickly”. Sample views were as follows. 

T1: It is very useful in creating materials. It allows quick access to relevant resources. 

T2: I use ready-made presentations, videos, question banks on educational websites. For the last 10 years, we 
have not had a problem in finding resources. 

T3: Before the lesson, I do search via the Internet for downloadable movies, presentations, lesson topics, etc. 
related to the subject to be covered in the lessons. I examine them and make them suitable for my student group. 
Otherwise, I myself prepare presentations, tests, etc. 

T5: I use it at the beginning of my lessons in terms of attracting attention, motivation, association with life, sound, 
and image. 

T9: As an English teacher, I use it to prepare a material that I will use in the lesson, to improve listening skills, and 
to search for in-class fun activities. 

T13: I do research on the Internet and websites related to my field of teaching. Sometimes, I use ready information 
and documents, and sometimes, I prepare my own materials. If there is Internet and projector in my classroom, I 
have my students watch short films or videos that I consider relevant. 

The teachers' opinions showed that they made good use of the speed and ease of accessing 
information provided by information technologies. It was seen that the teachers used the content they 
reached with the help of these technologies both while preparing for the lesson and when starting the lesson. 
Here, it was striking that the teachers had a high tendency not only to reach the content, which was mostly 
on the Internet and was prepared by others, but also to use it in their lessons without making any changes 
to it. It was also noteworthy that the number of teachers who made new content suitable for their own 
students or created new content was quite low. This situation points to the lack of teachers’ time, knowledge, 

Figure 2. Teachers' Use of Information Technologies in Classroom Practices 
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and skills in terms of creating e-learning content. It could be stated that measures should be taken to 
eliminate these problems. 

Teaching-learning process 

The teachers were asked how they benefited from information technologies in the "teaching-learning 
process" phase of their lessons. The teachers reported that they used information technologies “to reinforce 
after teaching (reinforcing the knowledge and the letters in the first reading and writing process after the 
lecture), to have students study based on technology, and to do studies on some language skills (listening 
and speaking). In addition, while emphasizing that the technological infrastructure in their schools is 
sufficient, they also stated that they had problems due to access barriers to some useful sites. Sample teacher 
views were as follows:  

T2: Thanks to the facilities of our school and classroom, we can use technology efficiently. We have a computer 
and a projector in our classroom, and we can access the websites permitted by the Ministry of Education, but the 
GoAnimate site is not accessible. Despite the problems and deficiencies, I think that the cut-and-paste activities 
done by the students are more efficient and permanent.  

T4: I use it a lot, especially when teaching letters in first grade. It provides more effective and permanent learning, 
attracts the attention of children.  

T5: I use it to reinforce after I teach the lesson subject. 

T7: I come to classes with my computer and listen to the texts and songs in our textbook. I also try to teach the 
use of an audio dictionary via the Internet and help them with their pronunciation.  

T9: We use it when we are going to listen during the lesson. If there is a video on the subject of that day, we watch 
it. I try to enable them to apply what they have learned by giving homework to them. Considering whether it is 
possible for students or not, I ask them to shoot their own videos in classes. 

The teachers’ opinions revealed that they used information technologies mainly for transferring and 
reinforcing the subjectorinformation. In addition, it is considered important to include applications such as 
preparing their own studies and shooting videos, which can pave the way for students to become producers 
instead of just consumers. While these activities allow students to spend useful time thanks to technology, 
it is thought that such activities can also increase their skills and awareness about technology literacy and 
the use of technology for educational and learning purposes.  

Evaluation 

The teachers were asked how they benefited from information technologies during the "evaluation" 
phase of their lessons. Accordingly, some of the teachers stated that they made use of information 
technologies “to access ready-made assessment contents, including questions and exams, via educational 
websites, to reach different contents such as games, presentations, animations, songs, and puzzles, to adapt 
ready-made content to their own class, and to prepare new content for use in class.” Sample views were as 
follows. 

T2: With the help of information technology, I can easily find ready-made assessment questions shared on 
websites in order to reinforce the topics covered. It has quite a rich content.  

T3: I measure the knowledge they have learned with various presentations, part-finding games, and animations. 

T8: We use the evaluation sections of previously prepared activities from educational sites such as EBA, Vitamin, 
Morpa Campus,… Finding examples for an activity and accessing a lot of information make the evaluation more 
efficient. 

T12: I have students listen to songs in a foreign language, and I have students and fill in the gaps related to a 
listening topic (vocabulary or grammar) on the papers I give them.  
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T13: I expect them to solve the questions prepared about a text they have listened to. I expect them to solve a 
puzzle that I have prepared about the words they have just learned on the board… During the preparation phase, 
I search for materials via the Internet, such as exercises, games, songs related to the topic of the day. During the 
lesson, I often try to make the subject understandable, especially with videos, through the computer in our 
classroom. Then, if possible, I would like them to act the situation in the video. Sometimes, I give them homework 
to construct a similar dialogue in a different way. Rarely, if they have the opportunity, I ask them to take a video 
at home and send it to me.  

T9: I have not yet benefited from technology in the evaluation process. I rarely ask them to take a video with 
English content and send it to me. I use these videos for performance evaluation. 

T7: I do not use information technologies in the evaluation process. 

According to the opinions, most of the teachers preferred to reach ready-made content in the 
evaluation phase, as in the other phases of their lessons. At the same time, some of the teachers’ tendencies 
to reach good practice examples, prepare them when necessary, and use them in in-class activities were 
considered important. In addition, it is noteworthy that few teachers went beyond traditional measurement 
and evaluation techniques and included different types of activities. It was seen that activities such as solving 
puzzles, having students prepare videos, and completing the words by listening to a song in a foreign 
language for listening skills were preferred. Especially the example given by Teacher 13 (T13) regarding the 
preparation, teaching-learning process, and evaluation phase of the course can be shown as an example of 
how technology can be integrated into the whole course. Moreover, there were teachers who did not use 
information technology at all during the evaluation phase. 

Opinions about the training on digital story preparation and about the use of digital stories in 
different courses  

The teachers were asked about the contributions of the application-based digital story preparation 
training to their teaching experiences and thoughts and about their views in relation to the use of digital 
stories in education. Accordingly, the teachers generally stated that "they found the training productive; their 
perspectives on the use of technology in education changed; and they could apply what they had learned in 
their lessons" (Figure 3). 

Digital story preparation training and use of digital stories in different lessons, productive, IT 
integration, positive attitude, application-based, problem, time-consuming. While some teachers stated that 

Figure 3. Digital story preparation, training, and use of digital stories in different lessons 
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the digital story preparation training they attended was efficient and application-oriented, they stated that 
their technology skills had improved. At the same time, they emphasized the need to improve themselves 
and also argued that such training should be given to all teachers as a matter of course. 

T7: Normally, I thought that I was not very good at technology and PC usage, but after this training, I think I can 
prepare tutorial videos without having too much skill.  

T2: It was the most productive training I have ever attended. It is really pleasing to be able to say “I learned” 
because our time was not wasted; it is pleasing to see that we still have the ability to learn and apply what we 
have learned. After the training, my perspective on the videos I watched changed. As I have visual intelligence, it 
was a suitable training for me. As a person who gives importance to visual expression with applications such as 
cut and paste, visual scenes started to form in my mind. It will no longer be enough to tell the event on a backdrop 
paper. 

T5: I realized that my students would challenge me in technology and that I had to prepare accordingly. I saw that 
I needed to increase my studies… In this training, I got an idea about how technology will be in the future.  

T3: I think this training should be given to all teachers, and it should be even compulsory... 

Some teachers are of the opinion that the tendency to prepare and/or use digital stories in their 
lessons has increased. In addition, while implementing what they have learned, they intend to perform them 
under the supervision of experts. 

T9: I seriously plan to prepare videos and use them in classes. I am thinking of turning the songs in the textbooks 
into video clips in this way.  

T6: Thank you very much for providing different perspectives as a result of a very different experience. I believe it 
is an effective training. I would like to apply this training with you in my classroom and evaluate its contributions 
to this age group together.  

Some teachers stated that using digital stories in lessons appeals to 21st century students.  

T1: I think that with the skills I acquired in this course, I can prepare educational materials which will appeal more 
closely to my students' developing world of interest and which will attract their attention… I think that preparing 
digital stories is a very suitable and useful educational material for the 21st century student generation.  

In addition, the majority of teachers think that using digital stories increases the quality of learning 
from different aspects and can improve students' language use skills. 

T4: Narrating the subjects I want to teach in the course will lead to more permanent learning. 

T6: I think I have gained an important perspective to train my students as productive individuals through a more 
colorful, fun, and attention-grabbing learning process…  

T14: I think that it will attract the attention of students in the lessons, and it will be useful with stories that are 
suitable for the subject. I believe that it will be beneficial for individual development and for benefiting from 
technological elements.  

T12: As the program itself is prepared in a foreign language, the students I want to use the program will improve 
their foreign language while using the program. With the digital stories I will prepare, I can teach my students to 
use the language in different contexts.  

T13: It is important for me to be able to use technology in such an interesting way and to be able to share it with 
our students in terms of expressing verbal and written understanding of reading and reading comprehension, 
which are the foundations of Turkish lessons, and being able to share this with our students is an important 
difference for me. It will be among my primary goals for my students to gain a qualification to see this as a part 
of their social life and to enjoy it.  

On the other hand, some teachers stated that preparing digital stories is time-consuming.  

T8: Creating this product is very enjoyable. The ready-made materials we use from the websites are sometimes 
not in the style we want. By applying this, we can achieve exactly what we want. But it is very difficult in terms of 
time. We have to produce more practical things.  
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Considering the opinions, most of the teachers stated that they found the education efficient and that 
they were happy to have encountered something they could learn and do. They thought this situation 
motivated both themselves and their students to prepare for the future. In addition, some teachers stated 
that the digital story was a learning material suitable for students and even for themselves, and they found 
themselves sufficient in preparing these contents for their lessons. At the same time, they emphasized that 
such practical training should be increased, and they wanted to work in coordination with experts in order 
to be able to prepare their own materials and use them in the classroom. Furthermore, some teachers 
reported that preparing digital stories was time-consuming, and this situation could make it difficult to use 
in the process. However, it was noteworthy that the teachers who mentioned this always tended to search 
for and use ready-made contents.  

The teachers were asked about their views regarding how digital stories could be used in which lessons. 
In this respect, the teachers stated that they could use it in lessons related to their field of teaching, while 
the primary school teachers who taught in different disciplines stated that it could be used in all courses in 
general. They gave examples from the courses of English, Turkish, Social Studies, Science and Technology and 
Mathematics. Sample teacher opinions were as follows:  

T1: It can be used in many fields, from foreign language teaching to mathematics teaching. We will create the 
videos anyway. 

T2: I think it can be applied in any course. For example, I am preparing an activity on the phrase "seeing oneself 
in a giant mirror" for a Turkish lesson.  

T3: It can be used in all classes in primary school teaching. 

T6: By developing the imagination of my students, we can create experiments together in Science and Technology 
class. We can act a scene in the War of Independence in a Social Studies class.  

T7: As an English teacher, I think of using it often in my own lesson. For example, I can ask children to have a 
dialogue or to practice pronunciation.  

T8: I think it can be used, especially in language teaching. If we describe the places that students are not likely to 
see, such as the poles, in this way, it can be permanent.  

T13: I can share what I learned with my friends in other fields of teaching and expect them to open a new world 
to their students. 

According to the opinions, the teachers had positive thoughts that digital stories could not only be 
adapted to all courses they taught but also be used by themselves. There were even teachers who wanted 
to convey their thoughts to their fellow teachers in different fields of teaching. This shows that the practice-
oriented training given to the teachers was quite beneficial, because the teachers who said that what they 
learned in the training was beneficial for them stated that they had a very high motivation about their 
sustainability, sharing, and dissemination. In this respect, it was seen that according to the teachers, who 
were also practitioners, digital stories could make positive contributions to the teaching-learning 
environments and that they also had a tendency to use these stories and share them with their colleagues. 
This situation offers positive and optimistic predictions about the future of technology integration in 
education in general and the preparation and use of digital stories in lessons in particular. 

DISCUSSION, CONCLUSION AND SUGGESTIONS 

In this study, the purpose was to determine the opinions of the primary school teachers, who gave 
courses of mother tongue teaching, and English teachers, who gave courses of foreign language teaching, in 
primary school, about the use of information technologies in teaching-learning environments, their use of 
information technologies in their own lessons, the digital storytelling education they attended, and the use 
of digital stories in educational processes.  
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According to the results, it was seen that the teachers had positive attitudes and thoughts regarding 
the use of information technologies in lessons. In this respect, they emphasized that information 
technologies provided fast, easy, and permanent learning, appealed to multiple senses, provided the 
opportunity to present information in a concrete way, and provided the students with the opportunity to 
increase their language experience by practicing enough with the rich opportunities offered. The fact that 
the teachers participating in the study had this opinion could be said to be directly proportional to their 
willingness to participate voluntarily in the relevant training. The result reached within the framework of the 
teachers' interpretations of information technologies coincides with the results obtained in various studies 
in the literature (Ulusoy and Gülüm, 2009; Kurt, et.al., 2013; Öztürk & Gökdaş, 2020). 

Based on the teachers’ use of information technologies in their lessons, it was concluded that they 
benefited from information technologies in accessing various resources on the Internet during the 
preparation stage for the lesson, in accessing ready-made e-learning contents, in adapting the contents to 
their own lessons and students, or in preparing new contents when necessary. In the teaching-learning 
process of the course, the teachers made use of information technologies at the beginning of lessons for the 
purpose of attracting attention, motivating students, associating with real life, reinforcing what had been 
learned in the process, developing language skills, and doing technology-based activities. In addition, it was 
a problem that the technological infrastructure of the schools was sufficient yet had barriers to accessing 
various useful websites due to some cyber security measures. In the evaluation phase of the course, the 
teachers used information technologies in order to access measurement-evaluation tools such as questions, 
exams and tests via educational websites, to adapt them when necessary, to prepare new assessment-
evaluation tools for use in the classroom and to assign students homework. In a study conducted by Öztürk 
and Gökdaş (2020) in the literature, it was concluded that the teachers used information technologies mostly 
in the reinforcement and evaluation stages of the lessons. It was seen that it was used a lot during the 
evaluation phase (Çiftçi & Aydın, 2020; Timur, Yılmaz & İşseven, 2017). 

In general, it was striking that the teachers used information technologies to find ready-made course 
materials. They accessed these resources via various educational websites. Some teachers used ready-made 
materials directly in their classroom, while others adapted them with various changes. Parallel results are 
encountered in the literature (Sarıtepeci, 2017). However, it is not known to what extent the content 
prepared and shared on websites is scientific and is prepared with the support of experts, and in some 
studies, it is seen that the content is not suitable for the Turkish curriculum (Iskender, 2016) and students’ 
levels (Ateş, Çerçi, & Derman, 2015). In general, there are doubts about the scientific relevance of e-content 
on educational content sites such as EBA. by A study conducted by Gezer and Durdu (2020) clearly 
demonstrated that the number of scientific studies on this subject was low and that the contents should be 
systematically checked in order to be handled from an academic, scientific, and pedagogical perspective. At 
the same time, for example, the EBA system offers an infrastructure where teachers can prepare their own 
e-learning content. However, studies concluded that the teachers did not have sufficient knowledge about 
this system and did not produce or share any content (Kuloğlu & Bay, 2019; Kurtdede Fidan, Erbasan & Kolsuz, 
2016; Türker & Güven, 2016; Alabay, 2015). Therefore, the teachers' behaviors of preparing and using e-
learning content should be handled in multiple ways and presented in detail with different dimensions.  

In general, it was seen that the teachers had a positive approach to the use of information technologies 
in lessons; however, they did not use different Web 2.0 tools or technology-based teaching methods and 
techniques. They almost never gave place to applications where the students prepared products with the 
help of information technologies. In this respect, it could be stated that technology integration was limited 
because in order to achieve success, besides the existence of information technologies, these technologies 
should be combined with various teaching-learning approaches, methods and techniques that support their 
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planned and systematic use (Harris, Mishra & Koehler, 2009). It could be thought that this situation might be 
due to reasons such as a lack of knowledge and skills, a lack of time, or being unable to get rid of traditional 
education’s understanding and habits (Ottenbreit-Leftwich, et.al., 2010; Demir and Bozkurt, 2011). In order 
to eliminate this problem, it could be stated that teachers should be supported in terms of awareness, 
knowledge, skills, and practice (Kalemkuş, 2016). In addition, the ease of access to the relevant technical and 
technological infrastructure, technical staff, and experts who will provide training constitute another topic in 
terms of solutions. 

After the digital story training they received, it was seen that the teachers had a positive attitude and 
awareness about using information technologies and digital stories in educational processes in general, that 
they wanted to use them in various lessons in classroom environments, and that they enjoyed preparing such 
content when time was available. In parallel with this, it was seen in various studies conducted in the 
literature that other stakeholders, along with the teachers, had positive attitudes and thoughts. In similar 
application-based studies conducted with teachers (Özerbaş & Öztürk, 2017; Doğan Kahtali & Gençer, 2021), 
primary and secondary school students (Baki & Feyzioğlu, 2017b; Bedir Erişti, 2016; Karakoyun, 2014), 
secondary school students (Kaya & Tekiner Tolu, 2017) and preservice teachers (Eroğlu, 2020; Anılan, Berber, 
& Anılan, 2018; Uslupehlivan, Kurtoğlu Erden, & Cebesoy, 2017), it was seen that these stakeholders had 
positive thoughts about creating digital stories and about the use of digital stories in the teaching-learning 
process. Various studies in the literature regarding the usability of digital stories in different courses support 
this result. In addition, the teachers stated that digital stories supported the development of various cognitive 
(learning, thinking, academic achievement, technology literacy and language skills) and affective (motivation, 
interest and attention) skills and that these stories were useful in preparing a teaching-learning process based 
on active learning. It was seen that there were parallel results in various studies (Hung, Hwang & Huang, 
2012; Kocaman-Karoğlu, 2014; Van Gils, 2005; VanderArk & Schneider, 2012).  

In the context of digital story preparation training, it is clearly seen that teachers generally have a 
developmental attitude. Within the context of digital story preparation training, it is clearly seen that 
teachers generally have a developmental attitude. In order for them to use technology effectively, it could 
be stated that they need support during the usage process as well as the preparatory training because 
teachers have expanded their predictions about technology based on the digital story and have developed 
motivation to prepare and use it for their own lessons. However, the time-consuming nature of preparing a 
digital story is emphasized by teachers as a problem. Kapucu, Eren, and Avcı (2014) stated that they 
encountered the same problem in their study with pre-service teachers. Elimination of this problem seems 
possible with sufficient practice and experience. In addition, it should not be forgotten that the contents 
prepared using various backup solutions such as portable memory or cloud technologies, can be backed up, 
archived, and easily updated when necessary, and that these contents have the potential to be used for many 
years. Therefore, such trainings should be supported with follow-up studies related to teachers' production 
of content suitable for different subjects and acquisitions, implementation of such content in the classroom, 
and the enrichment of this process with the feedback to be given by experts and students’ new products with 
effective use of technology.  

The fact that teachers have deficiencies in technology integration in various studies (Gürol, Donmuş, 
& Arslan, 2012) reveals the need for them to be developed in this regard. In this respect, as a solution-
oriented approach for technology integration, it could be suggested that teachers should be brought together 
with a variety of practice-oriented trainings; that they should then follow the process in cooperation with 
experts in the teaching-learning process; and that there should be people or institutions to apply to when 
they have difficulty. It should not be forgotten that this process started in the teacher training process (Çelik 
& Kahyaoğlu, 2007; Önkaş, 2008). Providing the necessary knowledge, skills and experience before the 
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service has the potential to enrich the service process of future teachers. In this respect, the fact that the 
teacher, who is the most basic building block of the technology integration process, is adequately equipped 
in terms of knowledge, skills, and practice can be seen as the most important step toward success in 
technology integration. Therefore, it could be stated that real success can be achieved if teachers know 
methods such as digital stories well and have the competence to decide which processes to use in their 
lessons (Kurtoğlu Erden & Uslupehlivan, 2016; Göçen, 2014). It is important to plan such trainings and 
workshops on a larger scale in this way (Uslupehlivan, Kurtoğlu Erden, & Cebesoy, 2017).  

It is noteworthy that there were teachers' opinions in the study about more use of technology in 
foreign language lessons. This situation could be interpreted as the frequent use of technology due to the 
need for sufficient practice of the skills in the newly learned language. From the point of view of mother 
tongue teaching, it could be thought that the relevant skills are learned and developed naturally throughout 
life. In addition, it could be stated that digital stories can be used not only in language-based lessons but also 
in other lessons. There were teachers' views about this as well. For this reason, studies based on supporting 
teachers working in other fields in the preparation and development of digital stories can be expanded (Kaya 
& Tekiner Tolu, 2017).  

In today's world, where technology, one of the necessities of the age, has a significant impact on 
educational processes, it is necessary to use technology effectively rather than just obtaining it or reaching 
it. It is important that teachers have this awareness and that it is reinforced after the training is given. In this 
respect, it could be predicted that the efficiency of teachers who spend one-on-one time with students in 
the classroom and construct the teaching-learning process can be increased when the training is focused on 
practice and when they are active in the process by doing and living. Consequently, in the training of students 
for the future as individuals who can use technology in a productive way, not as a consumer, teachers should 
produce and use content suitable for their students' learning styles with a scientific point of view, under 
expert control; Afterwards, it could be stated that students will play an important role in the development of 
the country by using information technologies effectively and by making progress accordingly. Considering 
that teachers with a positive attitude towards technology and the ability to use it consciously and 
productively will train many students, it could be predicted that this positive effect will increase gradually in 
the future. 
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Appendix-1 

Sample images from digital stories of Primary School and English teachers who attended the training. 
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